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Al.1 The context in which the School works

Socio-economic context

Situated in the outer city area of East Birmingham, The International School serves a community
which experiences high levels of socio-economic deprivation. 95% of our students live in families that
are within the lowest quintile nationally, compared to 64% for Birmingham and 20% nationally. The
percentage of students entitled to free school meals is high, currently 49.1 % (we believe this figure
will rise when the newly arrived families and others take up their entitlement).

Shard End demonstrates long-term problems with poor housing, poor health, high levels of
unemployment, lack of economic activity, low skills levels, lack of high level qualifications and very
few job opportunities. The most recent National Census information shows that the Shard End Ward
comprises a very low percentage of children living in ‘high social class' households (7.1%) and a very
low percentage of households with adults who have a higher education qualification (5.7%).

Raising the aspirations of our students and local community is a school priority and is shared with our
local MP The Rt Hon Liam Byrne. During his visits to the school and at the launch of Citizens of
Character Report he praised the important contribution our school is playing. Parents' attitudes
towards school, low aspirations and lack of self esteem within the community have led to a dearth of
expectation within a significant minority of families. This is not an excuse it is a fact we recognise and
one we are addressing through a range of activities and initiatives, and there is clear evidence of
positive impact. In a recent survey 92% of parents recognised the partnership between teachers,
parents and students as being important; School awards evening had to be offered on two separate
occasions and some awards made in assembly because of the high demand for tickets. Student
attendance levels, have shown good improvement this academic year (94%) due to the work done
with hard to reach families and the range of initiative that encourage good attendance.

The school is experiencing significantly high student turnover rates of 22.5% (third highest in the city)
compared to LA average of 7.7%. We are highly effective in support students who arrive mid-year
through a thorough and highly supportive induction programme.

The school is now under immense pressure to accept large numbers of in-year transfers, particularly
from students at risk of exclusion, or with significant attendance problems. We are very effective at
targeting our resources to support the learning needs of these students.

Students’ attainment on entry

Students' attainment on entry to the school remains well below national averages. School data shows
that in 2009 only 48% of students entering Year 7 had achieved level 4 in all three core subjects in the
Year 6 national tests. 56% had achieved a level 4 in English, 54% in mathematics and 74% in
science. In English, 18% of the year group achieved below level 3 on entry or arrived without having
taken the tests. (2009 KS2 National results L4+ 80% English, 79% Mathematics, 88% Science).

The average KS2 point score on entry has been fairly consistent in the history of the school (ROL
data). The school conducts CAT tests with students on arrival and again in Year 9. The mean
standardised score for the 2009 entry was 87.8, well below national average. Typically, scores for the
verbal CAT test are weakest (85.6% in 2009), reflecting the low levels of language skills on entry. The
school has therefore given a high priority to developing language skills.

The traditional student population of the school has been changing rapidly over recent years such that
there are 60% (95% 2004) white British and 40% (5% in 2004)) minority ethnic groups. EAL students
have risen from 5% in 2005/6 to 16% in 2008 and currently stand at 22% (182 students). We are
addressing these EAL needs in the context of the priority we are giving to all students’ literacy
development.

1|Page




November 2010

Impact of the schools specialism

Our specialism has had a very positive impact on the schools achievements and development.

The curriculum has become more vocational through the introduction of BTEC and City and Guild
gualifications. These have made an important contributed to raising the number of our students
achieving a qualification and those achieving 5 A*-Cs. In addition the vocational skill based courses
have also been instrumental in keeping some students in education.

Our specialism has enabled us to introduce a broader curriculum to better address the learning
needs our students. We offer a range of skill based vocational courses such as construction,
childcare, catering and hairdressing to our students and to students from partner secondary schools.
The success of our vocational provision was in our last inspection recognised by Ofsted in the verbal
feedback as good with outstanding features.

We are fortunate in having very active partnerships with a range of locally based companies such as
Birmingham International Airport, Alcoa, NEC, Frank Haslam Milan and the Kingfisher Nature
Reserve. Strategically this has enabled us to develop an enterprise culture which is raising the
aspirations of our students who are developing a very strong | CAN attitude. Through their growing
confidence we are becoming increasingly effective at working with hard to reach parents.

Over the period of our specialism we have introduced more refined processes of target setting,
student tracking and monitoring and intervention, initially led by the ICT and BEV faculties and now
taken on by Mathematics and English. This has been fundamental to improving results at KS4 and is
being incorporated into other key stages.

We have been recently redesignated as a Business and Enterprise College and have been successful
in securing a £25,000 Capital Grant to improve facilities.

Changes since last inspection

ISCCB students are achieving academic levels previously unknown by this school. In 2010 the school
will exceed National Challenge targets and the evidence is that this will be sustained in the future.
(Early entry exam results)

Between 2002 and 2006 the school went through an unsettling period of leadership - headship
changed three times during 4 years. There has now been a consistency in the leadership that has
brought stability within the school and has allowed the introduction of sustainable systems to maintain
progress and achievement. Student academic achievements have improved, parental attitudes
towards the school have become more consistently positive, student behaviour has continued to
improve and students’ attitudes are more focused on learning. These having been closely monitored
and supported by our National Challenge Advisor and LA advisory Service.

Special features

The ISCCB is a phase 1 school in the BSF scheme, which means work should start in September
2009. We recognise the importance a newly designed school could have on the aspirations of our
students, parents, staff and other stakeholders. This is a significant opportunity to make a major
statement about this school. The resources which have to be directed to support this process are
another substantial challenge the school faces.

Other contextual issues
Although the school has agreed a process with the local authority for managing the £1.8 million deficit

inherited from the previous school leadership it is a major barrier to the school's progress and one
which is not of its making.
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A2.1 Pupils’ attainment Grade 3

Evidence

e RAISEonline data
the school’s systematic tracking of pupil attainment and progress
a well established programme of subject review, including lesson observations, work
scrutiny and feedback from pupil focus groups

e arange of pupil feedback, including regular questionnaires and focus groups

e arange of feedback from parents and carers, including questionnaires, and summaries of
feedback from pupil review days

Evaluation

Key Stage 4

The school’s attainment is now broadly in line with national averages. The trend over three
years has been one of secure improvement overall and significant improvement for most
groups of students and most subjects.

The percentage achieving 5 or more A*-C grades including English and mathematics has
improved markedly, doubling over the last three years (2008 20%,2009 24%, 2010 41%). The
2010 figure matches the RoL forward estimate for the top 10% of schools with a similar intake
(i.e. the school is at approximately the 5" percentile). Based on our very accurate tracking
systems, the school is expecting continued improvement in this figure in order to reach our
targets of 43% in 2011 and 49% in 2012.

Standards in English and mathematics have risen year on year for the last three years, each
year narrowing the gap between the school and national average . Both subjects remain a
priority for further improvement. The % C+ in English went up from 34% 2008 to 41% in 2009.
and reached 47% in 2010. The % C+ in mathematics went up from 26% in 2008 to 31% in
2009 to 49% in 2010, narrowing the school-national gap to 18 percentage points.

Standards in science have risen dramatically. In 2008 37% achieved 2 C+ or equivalent
grades. By 2010 this figure had more than doubled to 80%, exceeding the 2009 national
average (59%).

Our policy of entering students for GCSE as soon as they are working at grade C/D has
proved successful. 8% of the 2012 cohort had secured C+ in English by the end of Year 9,
10% had C+ in mathematics and 5% in both. In the 2011 cohort 19% currently have C+ in
English, 24% in mathematics and 11% in both.

Standards are improving across a range of subjects. Over the 3 year period 2007-9 the gap
between school and national total APS has narrowed from -59.8 to -28.5. In 2010 the school’s
total APS of 477 exceeded the national 2009 figure by 66 points. Over the same period the
capped APS gap narrowed from -53.0 to -40.4. In 2010 the school’s capped APS of 311 was
slightly below the 2009 national figure (314.4). The school's % 5A*-C figure improved from
50% in 2007 to 84% in 2010, exceeding the 2009 national average of 68%.

In 2009, for the first time in the history of the school, 100% of the Year 11 cohort achieved at
least one qualification, exceeding the national average of 99%. In 2010 this achievement was
repeated.

Between 2007 and 2010 the school to national gap at 5A*-G narrowed from -12 to -2
percentage points. In 2010 the school’s figure of 92% matched the 2009 national average.
2009 saw a significant improvement in the performance of boys such that the APS (total) for
boys (378.2) but the girls lagged behind. In 2010 the boys improved further (432) and the girls
achieved an even higher score (531), both groups exceeding the 2010 national averages for
their gender. Our interventions have been effective with both boys and girls.
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SEN students on SA+ performed well in 2009(APS 261.4 compared with national 256.0) but
SEN SA significantly underperformed. In 2010 our 19 SA students averaged 460 points
(total) and 317 points (capped) both measures being significantly greater than the 2010
national averages for SEN SA.

Our students generally perform better on coursework assessment than on examinations. We
need to develop literacy, numeracy and independent learning skills across the curriculum
with a focus on examination preparation.

In our specialist subject, Business in 2010 24% of our 29 students achieved the BTEC First
Certificate, 55% achieved the Certificate and, for the first time 10% achieved a pass grade in
GCE AS level Business.

Key Stage 3

Standards at KS3 are rising overall but still remain below national averages. The aggregate of
%L5+ in English, mathematics and science increased year on year from 2006 to 2010, rising
from 123 to 197. FFT SX (school extended) KS3 data for the period 2007-9 show that the
percentage of pupils achieving L5+ in both English and mathematics is significantly improved
and is in line with their estimates.

In 2010, 68% achieved level 5 or higher in English — an increase from 61% in 2009, achieving
our target. 64% achieved level 5 or higher in mathematics and 19% achieved level 6 or
above. In Science 65% achieved level 5 or higher , reaching our target and 24% achieved
Level 6 or above.

The use of APP is well established in English and is developing in science and mathematics.
We need to develop its use further to strengthen the reliability of our teacher assessments.

A2.2 The quality of pupils’ learning and their progress Grade 3

We judge the quality of learning and progress to be satisfactory.

Evidence

e As for attainment

Evaluation

The percentage of pupils making expected progress from KS2 to KS4 in core subjects has
increased over the last three years. English improved from 38% in 2008 to 45% in 2009 and
49% in 2010 but remains well behind the LA 2009 average of 64%. Mathematics improved
from 25% in 2008 to 35% in 2009 and 54% in 2010 compared with the LA average of 57%.
CVA KS2-4 increased very dramatically from 986.5 in 2007 to 999.2 in 2008, national
percentile ranking moving from 83 to 53. In 2009, the changed method of calculation resulted
in a lower CVA of 987.5, 77" percentile. In 2010 our CVA was significantly higher than
national at 1015.7 placing the school at 20" percentile.

The KS2-4 Value Added (non-contextual) percentile ranking went up from 92™ in 2007 to 76"
in 2009 and 41% in 2010.

KS2-4 CVA is going up in both English and mathematics. In English in 2007 it was 998.0,
significantly below national but by 2010 it was 998.9, broadly in line with the national average.
Mathematics also showed a trend of improvement, moving up from 998.0 in 2007 to 1001.2 in
2010, significantly higher than national.
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e KS2-4 CVA for boys and girls in 2010 was close to the national average in English (1000.5)
and significantly higher than national in mathematics (1001.2).

e |n 2010 all categories of student achieved a CVA of greater than 1000 with the exception of
the 7 boys who entered with at least level 4 and the 8 SEN Action students. Because of the
small numbers involved this underachievement is not statistically significant.

e Overall girls made less progress than boys from KS2 to KS4 in 2009. However, in 2010 the
situation was reversed when girls’ CVA was 1016.9 and boys’ CVA was 1011.9.

e Students make steady progress from Years 7-9. In 2010 the KS2-3 progress (2 levels) in
English improved to 22% compared with an average of 15% over the previous three years. In

mathematics 28% made 2 levels of progress from KS2, lower than the 33% average of the
previous 3 years.

A2.3 The quality of learning for pupils with special educational needs and/or disabilities and
their progress. Grade 3

Evidence

In addition to the evidence for pupils’ learning and progress in the previous section, the evidence for
the quality of learning and progress for pupils with special educational needs and/or disabilities is to
be found in:

e |BP reviews

¢ Reading test results

o  WAG/WAL analysis

e Teachers’ assessment on provision map
Evaluation

¢ As noted above, SEN students on SA+ performed well in 2009(APS 261.4 compared with
national 256.0) but SEN SA significantly underperformed. In 2010 the our 19 SA students
averaged 308 points compared with 328 for non-SEN students — a significant improvement.

e The underachievement of pupils on A is also clearly evidenced in CVA figures. The CVA
figure for pupils on SA in 2009 was 946.4, significantly below that for the cohort as a whole.
However, as a result of well focused CPD on differentiation strategies, and meeting the needs
of SEN pupils in particular, and reflecting improvements in attainment, we expect the CVA
figure for SEN SA this year to be much higher.

A2.4 Pupils’ achievement and the extent to which they enjoy their learning Grade 3

Evidence
Our judgement is based on the evidence referred to above, in relation to attainment, learning and
progress.

Evaluation
o We judge pupils’ achievement and enjoyment in their learning to be satisfactory.
e The vast majority of pupils enjoy their lessons and engage positively in their learning.
e Most pupils achieve satisfactory rates of progress.
e As aresult of well focused leadership and management, improved teaching and improved
curriculum provision, overall achievement and that of groups of pupils is improving.
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e However, achievement is not yet good because:
o overall attainment levels are not yet high enough
0 we need to improve the attainment of SEN students

Our strategies for addressing these issues are detailed in our school improvement plan.

A2.5 The extent to which pupils feel safe Grade 2

Evidence

o Staff vetting records
e Student survey

e Bullying Log

¢ Racial incidents log.
e Ofsted Reports

Evaluation

o Arange of feedback, including student and parental surveys, shows that a very large majority of
our students across all groups say they enjoy coming to school.

¢ A wide range of evidence, including our recent student survey, tells us the vast majority of
students feel safe in school. This feedback, alongside that from Ofsted inspectors and LA
Advisors, supports the school’s findings that there is very little bullying in the school, and that
where bullying does occur this is effectively dealt with by staff. The vast majority of students feel
safe in the playground and get on well with others in their year.

e We are very concerned about the 10% of our students who have anxieties about incidents in the
playground and we are giving a very high priority to tackling this issue. This 10% includes a very
small minority of students who feel they have been bullied. Despite our high rate of success in
reducing bullying, and addressing it where it occurs, we are not complacent and we have a range
of strategies to support these students (including our highly proactive approach to raising student
awareness of the unacceptability of bullying, encouraging students to confide in a trusted adult,
the use of the Student Voice comment boxes and strong encouragement to other students to
report incidents of bullying when they see it). Our staff are vigilant and are quick to identify
students who are unhappy or display unusual behaviour. We are also confident that students will
inform staff if they witness bullying or incidents which they feel are ‘not right’.

e A very positive aspect of the increase in students coming to this school from a wider range of
ethnic backgrounds has been the manner in which our students have supported their integration
into our community and the way in which students from different ethnic backgrounds have quickly
developed their confidence in order to make a positive contribution to the school.

e Students and parents/carers are confident that any threats to students’ safety will be deatl with
quickly, sensitively and effectively.

e The majority of our students have a good understanding of possible personal risks and strategies
for protecting themselves. However, a large minority of our students are remain insufficiently
aware of some of the dangers of sexual activity and drugs use.

e We have clear evidence that the vast majority of our students feel very safe and comfortable in
the presence of adults and are willing to confide in a member of staff if they have concerns.

e Almost all students feel teachers listen to their views and concerns, and will act upon them as
appropriate.

e E-safety is embedded in curriculum and follows the school’s e-safety policy, but we acknowledge
there is more work to be done in this area. Support and guidance on e-safety for parents is
shared via the school’s website. However, we need to do more to ensure all stakeholders are fully
aware of the possible risks and dangers of the use of social websites in particular.
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Priority development issues arising from our evaluation

e We need to ensure that absolutely all students feel safe in school, an issue particularly relating to
pupil activity outside of lessons. We are addressing this through increased staff supervision, but
we need to monitor this issue closely.

e Although we are highly effective at dealing with incidents of bullying when they arise, and have
good procedures in place to gain intelligence about where bullying is likely to occur, we need to
continue to strengthen the systems we have for obtaining information from pupils (especially the
most vulnerable|) about the existence or likelihood of bullying.

e We need to ensure that all students fully understand possible dangers to their wellbeing and in
particular those relating to sexual activity and drugs use, and issues also relating to e-safety,
especially the use of social websites.

A2.6 Pupils’ behaviour Grade 3

Evidence

e Internal B4L data
¢ Notes from learning walks
e Lesson observations

Evaluation

¢ While student behaviour is satisfactory, it is improving strongly. Student behaviour in lessons is
good but can occasionally be boisterous in corridors and other communal areas and therefore
behaviour is not yet good overall.

e Students’ good behaviour in lessons has been recognised by Ofsted inspectors, LA Advisors and
other visitors. These views are supported by our Behaviour for Learning data, which shows that
incidents of C3 and C4 have been reducing.

¢ Relationships between pupils and staff, and between the pupils themselves, are generally very
good, and often excellent, with the overwhelming majority of pupils behaving considerately
towards each other, working together well in lessons.

e Much of this is due to the school’s clear and consistent behavioural policy, which ensures the vast
majority of our students understand what is acceptable behaviour and the consequences of not
behaving well.

e The school has further developed the Behaviour for Learning programme to focus on the positive
aspects of behaviour to encourage learning. This refined approach has continued the trend of
reducing the number of students and occasions when teachers have to issue sanctions in the
form of C3s and C4s. The impact of this is clearly evident in the positive relationships students
and staff has developed and the focus the majority of students have on their learning and
achievement. Particularly noted in mathematics.

e As aresult of effective behaviour management in the school, fixed term exclusions have
continued to reduce. There were 467 fixed term exclusions in 2008/9. For the present academic
year up till April 2010 the number of fixed term exclusions is 90. The level of permanent
exclusions has reduced such that at present there are between 2-3 per year compared to the
period from 2003 - 7 where the average was 14 per year.

e Data from our student surveys, (conducted at least once a year) show a consistent pattern of our
students recognising the importance of good behaviour, accepting the fairness of the system in
place and responding to the high expectations.
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Priority development issues arising from our evaluation

e We are addressing students’ occasional boisterous behaviour through a range of strategies
including enhanced staff supervision, and improved leadership of positive behaviour strategies.

A2.7 The extent to which pupils adopt healthy lifestyles Grade 3

Evidence

e Data from card less dining system
e Student survey
e PSHEE schemes of work and lesson outlines

e Evaluation feedback and pupils’ work
e Social Norms Project Survey results
e The Babysitters’ Course Evaluation

e The Doc Shop

¢ Immersion Day Programmes

Evaluation

¢ National surveys acknowledge that residents in this area suffer a range of health problems
associated with the location and living conditions. Supporting our students and wider community
to follow a healthy lifestyle and to reduce incidents of ill health is a particularly important issue for
the school.

o The effectiveness of our work in communicating to students the importance of a healthy lifestyle,
and the key elements of such a lifestyle, is reflected in an increase in recent years in students’
awareness of the key elements of such a healthy lifestyle and the extent to which students lead
such a lifestyle. Our most recent lifestyle survey (2009) found that the majority of our students feel
well and take regular exercise, and eat increasingly healthy meals. For example, in the survey a
large majority (68%) said they eat five portions of fruit and vegetables compared to 42% in the
previous survey.

e Students’ increasing choice of healthy foods is reflected in our catering information, which clearly
shows a year on year increase in the sales of healthy options. This is due to promotions in the
restaurant and the work which is done in PSHE and curriculum areas such as food technology,
hospitality and catering and science.

e Students good understanding of healthy foods and balanced diets is also evidenced in students’
learning in lessons such as food technology and science, as well as in our recent student survey.
However, this survey also showed that a large majority do eat unhealthy foods on a regular basis.

e In arecent questionnaire, a majority of students sampled said that they felt well informed about
the effects of smoking, that they were well informed about drugs, and that they felt well informed
about sexual health. However, this still leaves around 40% of our students who, while having
some knowledge and understanding, do not feel very well informed.

e The majority of pupils make sensible and healthy lifestyle choices and know where to go to get
information and advice on health and relationship issues. A majority have attended our Doc Shop
drop-in advice counselling service.

o Working with the Young People’s Health Project we have given pupils the opportunity to develop
their awareness of the issues facing young parents and participate in additional sexual health and
relationships education. This has been focused on groups who are considered to be ‘at risk’ of
becoming teen parents.
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Priority development issues arising from our evaluation

e Although students are well supported in school in eating healthily, exercising well and
understanding a range of health risks, some are not able to sustain a healthy lifestyle out of
school. We therefore need to work more with parents and carers to ensure that the messages we
are communicating in school are acted upon consistently at home — for example, by including in
our website and half-termly newsletters more advice and guidance on healthy eating.

e Although a large majority of students have a good understanding of other health issues, we need
to address the 40% of students whose knowledge is not secure on topics such as drugs and
sexual health.

A2.8 The extent to which pupils contribute to the school and wider community. Grade 2

Evidence
o  Pupil survey
¢ Notes from meetings
e Event books

Evaluation

e The majority of students take on high levels of responsibility and play a constructive role in the
school. Although a comparatively small number of students are involved in some contributory
activities, a large number of students, including those from different groups, are involved overall,
with some students being involved in a wide range of activities. Although only a minority of
students sit on the Year and School councils, the vast majority of our students contribute
constructively to their deliberations, for example through their own discussions in tutor periods.

o Examples of highly effective student contribution to the life of the school include:

0 inputinto our new school building through their work with the architects in a series of
workshops initially offering ideas on key requirements for the new build, and subsequently
providing feedback to the architects on their initial proposals

o forthcoming Year 9 student involvement in the monitoring of progress in the
implementation of BSF plans, with a view to their feeding back information on this to other
students within the school, and to partner primary schools

0 input into the development of the new Behaviour for Learning process

the student council taking a lead in supporting students integrating into the school.

o0 the provision of services by our catering students to support a wide range of community
events, resulting in very positive feedback from local organisations and businesses as
well as very favourable remarks by the two Royal Princesses when they visited us.

e Although only a small minority of our students are actively involved in organising charitable
activities (for example, running businesses to raise funds for a range of charities such as Comic
Relief, Children in Need and delivering Christmas hampers) a very large majority participate in
these events.

e A large majority of students support the school and project a very positive image in a variety of
ways, through working with local companies supporting after school events, showing visitors
around the school and consulting with architects and others regarding BSF.

e Working in partnership with our wider community is an important aspect of our work. We have
developed a wide range of partnerships which have enabled our students to positively engage
with local organisations and businesses to mutual benefit. The impact is evident in a large

(e}
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majority of our students having a better understanding of career pathways and they demonstrate
higher levels of self confidence through the presentations they deliver at the end of these events.

e A small minority of our students are involved in actively supporting our partner primary schools in
enhancing their provision in a range of curriculum areas. However, we need to extend
opportunities for more students to be involved in this support work.

e We currently provide a series of ICT workshops for a small group of senior citizens. This has been
very successful in developing their skills and confidence in this area. However, we recognise the
need to expand this work into other areas of learning, and to reach other target groups. We need
to extend students’ active participation in this work.

e Our school has representation at Local Neighbourhood Ward meetings at which local residents
have made unsolicited public comments acknowledging the marked improvement in student
behaviour and the very positive impact the school is having in the area, including improved
behaviour on the way to and from the school, and at the local shops.

e From arecent survey a very large majority of parents said the school had a good reputation which
is a 30% improvement on the 2008 survey, but still not good enough.

o The extent to which students’ are able to contribute to the wider community is enhanced by our
specialist status, especially through the development of short-term business projects, mainly
linked to charity events.

e In addition, our students have contributed to the development of educational packages at
Birmingham Airport and for the local Kingfisher (nature reserve) project, and our students have
contributed significantly to the Christmas art exhibition at the NEC (which emerges from our
business links with the NEC). We have also provided student artwork to enhance the office
accommodation of one of our business partners. We wish to extend this.

Priority development issues arising from our evaluation

¢ We need to expand student involvement in workshop learning activity targeted at a range of
community groups.

e We need to continue our work in partner primary schools to enhance the learning opportunities for
primary pupils and our students.

e We need to broaden the extent to which students’ are able to contribute to the wider community
through the development of their work on business projects, extending some of these into more
long-term enterprises.

A2.9 Pupils’ attendance Grade 3

Evidence

e RoL
e Internal records

Evaluation

The school has worked extremely hard, with a good deal of success, to improve the level of
attendance. Although RoL data would indicate a judgement of Low, our most recent data has shown a
marked improvement such that we have revised the judgement to Average.

e The range of initiatives and specific support (recognised by Ofsted Inspectors and LA Advisors as
being an example of good practice), given to vulnerable students and their families is having a
real impact, with data from Sept 09 showing attendance for all pupils and for all sizable groups
being above average (94% CMIS Feb 2010). In the first week of term attendance was 96.9%,
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which was 4.5% higher than the previous year, and a record attendance for the school. At
present, whole school attendance is better than Birmingham’s and the National average for 2008-
2009 (1.3% and 1.4% respectively).

Unauthorised and persistent absence compared to the previous year has reduced. Unauthorised
absence in 2008/9 was 7.5% and this reduced to 2.5% this year. Likewise persistent absence of
12% in 2008/9 has reduced to 6% currently.

Attendance rates of students not on FSM have traditionally been higher than those on FSM. RoL
shows a gradual improvement over the last 3 years such that the difference between these
groups was 4% in 2009. Data for this current year suggest a 2% difference.

The attendance of students with SEN has also shown improvement in line with the whole school.
However, the gap between SEN and Non SEN students has closed to approx 3%.

There is very little difference between genders, boys’ attendance being 92.8%, girls’ 93.5%.

The success of our work in reducing absence is reflected in the fact that we are now supporting
other partner secondary schools to help them improve their attendance.

SLT is aware that, because of the school’s context, attendance is likely to continue to be an issue.
For this reason we need to ensure the improvement shown this year are sustained and improved
over the next few years.

Priority development issues arising from our evaluation

We need to continue to closely monitor attendance and to review intervention strategies to ensure
effectiveness and value for money.

Given that a god deal of our time and resource is focused on improving attendance, we need to
refine what we are doing to ensure we achieve maximum impact for a reduced time and resource
commitment.

Given that a number of schools have expressed an interest in the strategies we are using to
improve attendance, we need to consider how we can best do this in ways that are most efficient
and cost effective

A2.10 The extent to which pupils develop workplace and other skills that will contribute to
their future economic well-being Grade 3

Evidence

Work experience data/reports

Employer reports

PSHE SOW

Career events (CVs, Practice Interviews etc)

Enterprise Education Days

BSC and CIEH Health and Safety ay Work and Hygiene and Safety qualifications
Visits to employers (Business Education, Catering, construction, History)
Connexions

KS4 Business, ICT and SoW

Evaluation

A key reason for our application for Business and Enterprise College status was the belief that by
this route we would be able to raise aspirations in our students and develop their self-confidence.
We have clear evidence that a very large majority of our students have benefited from our
specialism, as evidenced in improved academic results, the skills developed through working on
‘real life’ projects, and opportunities to be enterprising.

Levels of literacy and numeracy continue to improve, as evidenced by recent SAT and GCSE
results in English and Mathematics. However, there remains a pressing need to improve levels of

11| Page




November 2010

literacy and numeracy further, not least by strengthening our cross-curricular literacy and
numeracy provision.

e With regard to pupils’ numeracy, we have been successful in improving provision and outcomes
in mathematics, a subject that was two years ago identified as a priority subject for improving
performance. Through a series of strategies initiated by the newly appointed AST (subsequently
Head of Faculty) and SLT link the subject has been transformed. Student attitudes have become
more positive and results, especially at KS4, have improved substantially.

e As a consequence of our strong provision for ICT, by the time they reach Year 11 most pupils are
able to apply good levels of ICT capability in a range of real-world contexts. This is reflected in the
fact that 80% of our students have an ICT qualification at end of KS4.

¢ Reflecting their understanding of the importance of good attendance and punctuality, the vast
majority of students are punctual and attendance is running at 94%.

e Through effective curriculum provision in this regard, students develop a good understanding of
opportunities for further education, training and career choice, for example through:

o0 avery effective work experience programme and our extensive range of business
links

o from Year 9, systematic participation in a range of career events to help prepare them
for option choices and possible career choices

0 one-to-one personal interviews with a Connexions Adviser

0 avariety of career talks

0 engagement in a project in which they prepare CVs, complete application forms and
have practice interviews, all of which involve our business partners

0 good access to Kudos Software, providing good levels of career information and
guidance

o Our students develop to a good level a wider skills such as working in teams, solving problems,
organising activities and taking leadership roles, for example through:

0 agood range of vocational and applied courses offered to students at Key Stage 4

0 agood range of ‘real world’ projects which have practical outcomes for students, and
which require effective teamwork, and the development of good communication and
presentational skills

0 our Business and Enterprise days, in which students are involved in a range of
enhancement experiences, the great majority of which require effective teamwork and
problem solving

e The school’'s commitment to the development of skills that will contribute to students’ future
economic well-being, and to sustainability, is reflected in the fact that we have appointed a
Sustainable School Champion as part of the BSF process and involve students in the
development of a number of sustainability projects. As a result, the school has achieved the
Birmingham BASIC 21 Award (Birmingham Action School Improvement Certificate). However, we
need to be more systematic in identifying ‘real life’ learning opportunities provided by BSF, and
using these opportunities to enhance the curriculum.

¢ Although NEET figures are high in the area, the school’s performance has shown consistent
improvement with numbers reducing from 14% in 2007 to around 9% in 2009.

¢ Almost all of our students have a good understanding of the skills and attributes relating to
Business and Enterprise and money management. In the last and previous Ofsted has
acknowledged that our specialism is improving the skills our students need for the next stage of
their development. We do this through PSHEE at KS3, vocational courses at KS4, Business and
Enterprise immersion days across the key stages, live projects with business partners and
supporting our students to run small businesses to raise funds for charity.

¢ We have a number of good examples of the development of business and enterprise skills across
the curriculum, especially in design technology. However, we need to develop these opportunities
further.

Priority development issues arising from our evaluation

e Further strengthen our cross-curricular literacy and numeracy programme.
¢ We need to introduce the | CAN initiative to broaden the extent to which enterprise skills are
recognised and fostered in subjects across the curriculum. .
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e We need to be more systematic in identifying ‘real life’ learning opportunities provided by our BSF
experience, and using these opportunities to enhance the curriculum.

A2.11 The extent of pupils’ spiritual, moral, social and cultural development Grade 3

Evidence

e PSHEE schemes of work and lesson outlines.

e Evaluation feedback and pupils’ work.

e Assemblies

e OQutside Agencies/Immersion Days — School Nurses(Smoking)Brooke(Sexual Health)Loudmouth

Theatre Group(Sexual Health/Teenage Pregnancy)Education about medicines/

Evaluation

e The vast majority show a strong sense of fairness and a keen understanding of right and
wrong which is revealed in PSHEE discussions, supported by the Behaviour for Learning
policy and is also evidenced through our students informing staff of activities/incidents that
they feel need to be addressed to make the school a safe and fairer place .

o The majority of our students have a good understanding of different cultures and religions
which promote an understanding of diversity. The ethnic mix of our school has changed very
rapidly and has brought a wide range of first-hand experiences and cultural and religious
views to the benefit of us all. The school needs to increase opportunities to embrace this
resource.

e The vast majority of students are very keen to take part in a range of social activities such as
school discos, concerts and sporting events. These social skills are developed through the
PSHEE programme as highlighted by the year 7 “This is Us” project which examines the
nature of friends and friendships though a group work project based on designing t-shirts
which culminates in a year group fashion show.

e The vast majority show respect for different people’s feelings and values, as demonstrated
routinely by their approach to whole-class and small-group discussion in tutor periods and
lessons, and by the work of the school council. However, a small minority of our students do
not consistently demonstrate such a respect.

¢ A small minority of our students lack the confidence and communication skills to express
negative feelings in an appropriately constructive way with people they do not know,
especially in formal situations. We are continuing to support these students through a range
of activity designed to improve their social skills, and through our literacy provision.

e The vast majority of our students recognise that they have shared values and this is
evidenced in their joint celebration of different cultures and religions, their involvement in a
range of activities and initiatives related to good citizenship and activities initiated by them,
such as the welcoming parties for newly arrived students.

e Through our specialism we have developed active links with local companies and other
organisations which have provided our students with a variety of experiences such that most
have developed good social skills in a range of settings. Although very successful we
recognise the need to develop and extend these opportunities.

Priority development issues arising from our evaluation

Because a small minority of our students do not consistently demonstrate a respect for other people’s
feelings and values, we need to continue to work proactively with them and their parents to develop
more positive and understanding
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We need to continue to support the small minority of our students who lack the confidence and
communication skills to express negative feelings in an appropriate way through a range of activity
designed to improve their social skills, and through our literacy provision.

The school needs to increase opportunities to use the cultural experiences of pupils from different
ethnic backgrounds to enhance the curriculum.

A3.1 The quality of teaching Grade 3

Evidence

e RAISE online data

e Individual data: Fischer Family Trust analysis

e The school’'s systematic tracking of pupil attainment and progress including an analysis of the
progress made by different groups: G&T, SEN

e A programme of internal faculty reviews. This academic year up to March 2010 the following
have been carried out: Art, Technology, ICT, BEV, Humanities

¢ National Challenge reports relating to English and Maths

o External evaluation of the quality of learning by the Local Authority in 2008-09 including - learning
walks, Teaching and Learning Reviews, Pupil Pursuits

e OFSTED report June 2009.

e Focus weeks in Literacy, Numeracy and EAL

e Lesson observations for performance management purposes

e Student feedback during faculty reviews as well as regular questionnaires and feedback from
Student voice.

¢ Feedback from parents and carers via Progress Review days and Parents Evenings

e MIG Minutes

e LA reviews 2008-09.

Evaluation

e The quality of teaching within the school has improved as a result of the school’s investment in
well focused CPD, focusing particularly upon:

A students’ active engagement in lessons

A the development of senior and middle managers’ ability to make accurate
judgements (firmly based on the Ofsted benchmarks) on the quality of learning in
lessons, thus ensuring effective moderation of standards and a common
language for discussing both the quality of teaching

e Inthe vast majority of lessons teachers have good relationships with students, supporting the
creation of a positive climate for learning.

¢ Inthe vast majority of lessons students’ overall attitudes and behaviour are at least satisfactory,
and in many lessons good, in a small number of lessons teachers demonstrate some insecurity in
behaviour management, which means that some unsatisfactory behaviour demonstrated by a few
individuals is not adequately dealt with, constraining learning for everyone.

e Overall lesson planning is generally very secure, the vast majority of teachers providing an
appropriate level of challenge, and catering for a variety of preferred learning styles, thus ensuring
a good level of student engagement in learning overall. However, although almost all lesson plans
make clear reference to individual learning needs, in some of them the strategies by which these
needs are to be met are not sufficiently clear

e The vast majority of teachers have good subject knowledge, and are able to use this to inform
mostly clear explanations. Many teachers are able also to use this subject knowledge to inform a
good level of questioning, both to provide a good level of challenge to students in extending their
thinking, and in assessing their learning. However, a significant minority of teachers do not yet
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ensure a consistently high level of questioning to encourage pupils to extend their learning, or to
ensure that students’ understanding is secure.

e Reflecting their well focused planning, many teachers are effective in ensuring that teaching
addresses the full range of learning needs within the class. However, in a small number of
lessons, the there is insufficient differentiation of teaching to meet differing learning needs.

¢ Although many teachers provide well structured opportunities for students to learn independently,
including through the use of ICT, in some lessons, opportunities for students to learn
independently are under-developed

e In many lessons teachers provide well focused opportunities for students to extend their learning
through discussion in pairs or small groups. However, in some lessons such opportunities need to
be further developed.

¢ Although many teachers make very effective use of ICT to support teaching and learning,
especially in respect of the interactive whiteboard, this use is not as consistent as it needs to be,
and is the focus for major review within the school.

e The majority of teachers provide clear feedback to students, both orally in lesson and through
their marking, on how well they are doing and how they can improve their work. However, further
work needs to be done on ensuring the all students are able to use the feedback they receive to
improve their work.

e Teaching is generally good in Business, Art and PE. This is because the departments are
particularly well led, the teachers provide a consistently good level of challenge, and they are
highly effective in engaging the interest of the students.

e Our specialist status has had a significant impact on the quality of teaching in several subjects.
For example, in Business Studies teachers’ ability to relate learning activities to real-world
contexts and to provide opportunities for student responsibility in their learning (for example, by
giving presentations not only to other pupils but also to professional adults) has improved
significantly. Our students have responded very well to these opportunities.

o Mathematics is one of our specialist subjects. However, this subject has not performed well in the
past and student attitudes towards the subject have generally been negative. Our specialism has
support this subject by introducing a range of initiatives which have had a positive impact on
student motivation and achievement, as evidenced by improving examination results and the
increased number of students participating in extra-curricular activities provided by the
Mathematics department.

¢ Although generally satisfactory, reflecting a lack of subject specialism on the part of some
teachers, teaching in ICT is a particular focus of school intervention and targeted support.

e As aresult of mainly satisfactory, and much good, teaching, students enjoy their learning and
make satisfactory progress overall.

Priority development issues arising from our evaluation

e Inorder to improve our teaching from satisfactory to good, and then to outstanding, we need to:

0 continue to include in our CPD programme:

a clear focus on the use of a high level of questioning to encourage pupils to
extend their learning, and to ensure that students’ understanding is secure

the further development of opportunities for students to learn independently
the further development of opportunities for students to extend their learning
through discussion in pairs or small groups

the use of ICT to support teaching and learning

ways of supporting students in using the feedback they receive to improve their
work.

>

S5 S S5

o provide further targeted intervention and support for the small number of teachers whose:
A behaviour management is not as secure as it needs to be
A teaching is not sufficiently differentiated to meet students’ differing learning needs
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A3.2 The use of assessment to support learning Grade 3

Evidence

School assessment policy — including the school’s marking policy
SLT Book trawls

SLT/HoF Learning Walks

Internal Faculty monitoring systems

Internal tracking schedule that takes place after each reporting session (interim and full report)
Curriculum monitoring schedule undertaken by curriculum team.
Analysis of Year 7 intake scores.

School assessment calendar

Schemes of Work (SOW)

LA advisor reports .

Ofsted Report June 2009.

MIG Minutes

Evaluation

Challenging targets are set for the end of each key stage. These targets are firmly rooted in the
school’s assessment data, are currently informed by the National Challenge, and are
systematically shared with students. Regular meetings to monitor student progress and to plan
interventions have been a major contributor to improving performance at KS4. This process has
been extended to KS3 and Post16.

The school’s data collection system is used very effectively by teachers at Key Stage 4 to inform
provision of a good level of challenge in lessons, and to meet individual students’ differing
learning needs. It is also used effectively to inform the intervention process, again mainly at Key
Stage 4. We need now to extend further at Key Stage 3 the good practice which is now well
established at Key Stage 4, and to ensure that all teachers are using data effectively to ensure
that they meet the full range of learning needs in lessons.

In the main, students are given regular feedback as to where they are in their learning, and what
they need to do to progress. However, as noted above, further work needs to be done on
ensuring the all students are able to use the feedback they receive to improve their work.

As noted in A3.1, many teachers use questioning effectively to assessing students’ learning in
lessons. However, a significant minority of teachers do not yet do this consistently.

APP has been developed over the past year in English and maths. Te use of APP in these
subjects is already enhancing the quality of feedback to students. The mathematics department
has already been highlighted externally as a model of good practice in this respect.

APP practices in ICT and Science continue to develop at a satisfactory pace.

There is a need now to ensure consistency of rigour in the processes of moderation across
subject departments.

Priority development issues arising from our evaluation

In order to improve the use of assessment from satisfactory to good and then to outstanding we
need to:

o extend further at Key Stage 3 the good practice which is now well established at Key
Stage 4 in ensuring that all teachers are using data effectively to enable them to meet the
full range of learning needs in lessons

0 ensuring the all students are able to use the feedback they receive to improve their work

0 ensure that all teachers use questioning effectively to assessing students’ learning in
lessons

0 ensure consistency of rigour in the processes of moderation across subject departments.
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A3.3 The extent to which the curriculum meets pupils’ needs, including, where relevant,

through partnerships Grade 3
Evidence
e Curriculum model diagrams for Key Stage 3 and Key Stage 4
e Immersion Days and Business Enterprise Days documentation
e School Improvement Plan, Faculty Improvement Plans
e Business Enterprise Specialism Plan
e Faculty Long/Medium/Short Term Plans
e Gifted and Talented Action Plan
e EAL Action Plan
e Literacy/Numeracy Development Plans
e Faculty Reviews
e VLE

e Our curriculum is broad, balanced and effective in meeting National Curriculum and course
requirements. This is reflected in long, medium and short term planning which is very clear, and
which builds firmly at each stage on previous learning.

e  Our curriculum is fully inclusive and meets the needs of all learners, including those with special
educational needs, and those who are looked after. Strengths in the extent to which the
curriculum meets students’ learning needs include:

o well guided choice for all students at Key Stage 4 in relation to a wide range of courses
and qualifications

0 agood range of vocational courses offered at Key Stage 4, leading to qualifications at
Btec, NVQ, CACHE and City and Guilds (some of our work-based courses being
attended by students from other local schools)

0 strong support provided through our Nurture Group programme to Year 7 and 8 pupils
who have particularly weak levels of literacy and numeracy

0 strong support provided within the EAL base to pupils who are at the early stages of
learning English

0 opportunities for students with EAL to take qualifications in their first language.

¢ We are working closely with other schools within our local network in order to develop a shared
Diploma programme, with the International School lading on Business and Administration. We are
also actively involved with one other local school on the development of the Hospitality and
Catering Diploma. However, our students do not as yet have access to a Diploma qualification.

e With regard to cross-curricular provision, the use of ICT to support learning is a strength.
However, although there are examples of very effective practice in relation to cross-curricular
literacy in Humanities, Art and DT, overall provision in this respect is no more than satisfactory.
Cross-curricular provision for numeracy is only satisfactory. In this respect we need to further
develop, and make more systematic, our approach to functional skills in English, Maths and ICT.

e Each of these areas is a major focus in our CPD programme.

e Although the development of our VLE is progressing satisfactorily, and more staff and pupils are
actively involved in using it, this remains an area for significant further development, including
access from home.

e Although G&T pupils have access to a wide range of enrichment activities, our curriculum
provision for these students is not yet sufficiently systematic.

e Although the range of extra-curricular activities we provide for our students has improved in
recent years, we are not yet engaging sufficiently numbers of learners.
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e Our specialist college status has been a major factor in the introduction and development of our
vocational programme at Key Stage 4, including the introduction of BTEC and our work-based
programmes. These have had a very positive impact on students’ motivation and achievement, as
reflected in much improved examination results in recent years.

e Inthe context of our specialist status, we are currently providing support one of our partners
primary schools (next year to roll out to several others) in aspects of the mathematics curriculum.

Priority development issues arising from our evaluation

e Inorder to improve our curriculum from satisfactory to good and then to outstanding we need to:

o0 implement our Diploma programme as from 2011

o improve overall provision in cross-curricular literacy and numeracy, and to develop a
more systematic approach to the development of functional skills in English, Maths and
ICT

o further develop our VLE to support provision across the curriculum and at all Key Stages,
and to allow for student access from home.

0 develop a more systematic approach to our provision for G&T pupils

0 work to engage a larger number of students in our extra-curricular programme of
activities.

A3.4 The effectiveness of care, guidance and support Grade 2

Evidence
e Our school improvement plan
Minutes of meetings
SEN Data
IEPs and data tracking of IEP pupils
Our Be4dLearning system
Data base on racial and bullying incidents
Y6/7 parental surveys
Transition documentation
Ofsted Safeguarding policy
LA audit, lesson observation data , pupil survey
SEAL and PHSE documentation for assemblies and tutor groups
Documentation and data on CP, Soc 5 referrals, Police liaision, YIP mentoring
Minutes of EWS, LA attendance advisor meetings, Data and documentation on Attendance
Record of lesson drop-ins
Personalised learning timetables

Evaluation

Although we judge the effectiveness of our care, guidance and support to be good, we also judge that
our provision in this respect has some outstanding features.

e Staff has a consistently high level of commitment to, and care for, our pupils, with relationships
being consistently positive and respectful.

e We are very successful in providing a welcoming learning environment for our pupils. For
example, we have had consistently good feedback from students and parents on the quality and
effectiveness of our induction procedures, including those for pupils who arrive mid-year.
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e Systems for safeguarding children are rigorous, deeply embedded and in the main highly
effective. However, despite the high priority we attach to pupils’ safety within the school, as noted
earlier there is a very small minority of students who do not feel completely safe when they are
out of lessons during breaks and lunch times. We are addressing this as a matter of urgency
through increased supervision.

o Despite the highly proactive, and in the main very effective, approach we have to eliminating
bullying, there remains a very small minority of students who feel they have been bullied. As
noted earlier, we are highly effective at dealing with incidents of bullying when they arise, and
have good procedures in place to gain intelligence about where bullying is likely to occur.
However, we need to continue to strengthen the systems we have for obtaining information from
pupils (especially the most vulnerable|) about the existence or likelihood of bullying.

o The school’s provision for guidance and support is very well co-ordinated, with clear and effective
communication between pastoral staff. This coordination ensures, for example, that potentially
vulnerable pupils are quickly identified and effective support put in place to address problems that
pupils may e experiencing at any one time.

e Ourinclusion support unit is effective in providing a high level of care to pupils who need support
in accessing the mainstream timetable (including those with social, emotional, attendance and
behaviour difficulties and those who have ASD).

o We work effectively with parents and carers in providing care, guidance and support for their
children. One of the main ways in which we do this is through Progress Review days, which last
year were attended by almost 70% of parents and carers. During these days, we consult with
parents on their views of the school.

o We are very effective at providing care, guidance and support for children who are vulnerable, or
potentially vulnerable, and in enabling individual pupils to overcome significant barriers to their
education.

o We provide effective personalised support for students identified with a low reading age and/or
statements and SA+ , this includes nurture groups in year 7-9, coordinated support from external
agencies, internal intervention such as mentoring, in-class support and withdrawal into the
inclusion unit.

e We provide personalised learning for students which involves withdrawal from lessons into small
groups where literacy needs are addressed.

¢ We have worked very hard to improve pupil attendance from high levels of persistent absence of
12% to 6%. Key strategies that have proved particularly effective are:

o0 the appointment of a school attendance officer who has been very effective, for example,
in making contact with hard to reach families

o0 the use of targets and incentives

our work with Year 6 pupils and their parents

0 apush on attendance, for example in assemblies and form periods, on at the beginning of
each term

o0 the implementation of ‘attendance weeks’ where we have a particular push on
attendance, having identified these times as being those where attendance tends to fall
off.

e Our transition arrangements, particularly those from Key Stage 2-3, are highly effective. Particular
strengths of the Key Stage 2-3 transition programme include an innovative transition project, ‘The
Virtual School’, which used emerging technologies, ‘Primary School’ master classes, and many
primary events (including visits to the school by Year 5 and 6 pupils for a range of curriculum
‘tasters’, the teaching of aspects of the curriculum in primary schools by our staff and students,
and the use of our facilities by primary pupils on nhumerous occasions throughout the year) . The
Year 7 pupil survey shows that this has been effective in supporting the integration of pupils into
the school.

(e}
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e Ourinternal transition arrangements from KS3-4 and from KS4-5 are also thorough. Pupils in
Year 9 are provided with high levels of guidance with regard to their choice of Key Stage 4
options in line with their interests, learning needs and career aspirations. All pupils in Y9, 10, 11
have access to impartial careers advice, mostly from Connexions and representatives from the
world of work. All pupils in Year 11 have at least one personal interview focusing on their career
aspirations and suitable pathways. Feedback from students clearly indicates that this advice is
helpful.

e There are many events which are managed by our ‘Work related Learning’ Team in conjunction
with Connexions supporting our pupils well in making choices in Year 9 for options and post 16.

e We provide good quality information and guidance to help statemented and other vulnerable
pupils make appropriate educational and career choices.

o We work effectively with a range of external agencies in guiding and supporting students. These
include Education Social Workers, Alternative Education, Pupils Support (SEN),Behaviour
Support Service, Social Services (Safeguarding children), The Young Peoples’ Health Project, our
School Counsellor and School Nurse. We are a pilot school for the Common Assessment
Framework.

o The school's programme of PHSE is of good quality, and is effective in ensuring that students
have a good understanding of the features of a healthy lifestyle, and are well aware of potential
risks to their health. However, we need to develop this programme further in order to strengthen
our sex and relationships education. We also need to ensure that all students fully understand
possible dangers to their wellbeing - in particular some issues around e-safety.

Priority development issues arising from our evaluation

o We need to ensure that absolutely all students feel safe in school, an issue particularly relating to
pupil activity outside of lessons. We are addressing this through increased staff supervision.

e Although we are highly effective at dealing with incidents of bullying when they arise, and have
good procedures in place to gain intelligence about where bullying is likely to occur, we need to
continue to strengthen the systems we have for obtaining information from pupils (especially the
most vulnerable|) about the existence or likelihood of bullying.

e We need to ensure that all students fully understand possible dangers to their wellbeing and in
particular the issues around e-safety.

e Given a high rate of teenage pregnancies within the locality, and reflecting feedback from the
students themselves, we need to develop our PHSE programme further to strengthen our sex and
relationships education.

A4.1 The effectiveness of leadership and management in embedding ambition and driving
improvement Grade 3

Evidence
e Raise on-line.
e SEF
o SIP
e Internal monitoring and analysis.
e Lesson observation data.
e Learning walks
e Target setting
e Ofsted 2009
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e Development of middle leaders.
e Monitoring and evaluation calendar.
e Greater stability of teaching staff group.

Evaluation

e Although the effectiveness of leadership and management in embedding ambition and driving
improvement is judged to be satisfactory, it has some good features.

e The school has made significant progress in improving provision and outcomes over the last three
years. This has been due in large measure to the effectiveness of senior leadership within the
school, as well as to the quality and stability of staffing.

e Leadership is principled and ethical.

e As noted by Ofsted in our last inspection, there is a strong, clear and shared vision which is
contributing to the raising of standards, not least through a raising of the aspirations of staff,
students and parents, and through a shared commitment to a raising of standards.

e Our monitoring and evaluation of provision and outcomes are systematic and accurate, with
senior and middle leaders’ judgements on teaching moderated by LA advisers. Our monitoring is
effective in identifying key strengths and development issues, the latter of which are addressed
through our robust processes of improvement planning.

e The school’s vision and determination to improve are encapsulated in a well focused
improvement plan, which contains a summary of key priorities, each of which is backed by a clear
action plan. The implementation of the improvement plan is systematically monitored, with actions
being modified as appropriate in the light of changing circumstances.

¢ The quality of subject leadership continues to improve, and is good in mathematics, science, art
and DT, and business education. However, although we have consistency of commitment
amongst our subject leaders, some are relatively inexperienced and need further support
especially in leading their teams.

¢ At middle leadership level, the leadership of Care, Guidance and Support is a particular strength,
and has had a significant impact in terms of improved behaviour (leading to a reduction in
exclusions) and improved attendance.

¢ With effective leadership from te senior team, the role of middle leaders in school improvement
continues to strengthen. Improved middle leadership in recent years has made a significant
contribution to the building of capacity for improvement across the school.

o Our target setting procedures are well established. The adoption of challenging targets, together
with an increasingly rigorous level of monitoring student progress, has made a significant
contribution to the raising of aspirations and outcomes for students and staff.

e Staffing within the school has been enhanced through the school’'s commitment to the training of
new colleagues in partnership with the Teach First organisation. We currently have 10 trainee
teachers who have all achieved QTS and we support 2 colleagues on the Graduate Teachers
Programme.

e Our support programme for new staff, delivered in-house, is excellent and has been a major
factor in staff securing their teaching qualification, and in many cases wanting to continue to work,
in a challenging environment.

e However, not least because of the difficulties we have in recruiting middle leaders, we need to
adopt a more systematic approach to leadership CPD for staff, and to succession planning within
the school.

e Leadership of our specialist status is good. This is reflected in the school’s redesignation in 2009,
which identified no specific areas for improvement. The strength of our partnerships with our
business partners is reflected in their strong financial commitment to the school.

Priority development issues arising from our evaluation

e Although we have some good subject leadership, and a strong level of commitment amongst all
our subject leaders, some are relatively inexperienced and need further support especially in
leading their teams.
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We need to adopt a more systematic approach to leadership CPD for staff, and to succession
planning within the school.

A4.2 The leadership and management of teaching and learning Grade 3

Evidence

Raise On-Line data

School Improvement plan

Assessment policy

Whole school monitoring calendar.
Assessment data in Key areas.

National Strategies RA Maths, Note of visit.

Evaluation

The school continues to be absolutely committed to improving teaching and learning, with the
effectiveness of recent work done in this respect being evident, for example, in improvements in
lesson planning, the use of assessment for learning, and more rigorous target setting.

As noted above, our target setting procedures are well established, with targets being challenging
and firmly rooted in assessment data. Students’ progress towards targets is systematically
monitored, although there is a need to improve consistency in this respect across departments.
While most subjects are effective in providing well focused interventions where pupils are not
making expected progress towards targets set, we need to ensure absolute consistency in this
respect.

The school has in place a well focused programme of CPD, which addresses key priorities for
improvement identified through the school’s monitoring of teaching. Teachers needing specific
help in improving their performance are provided with effective targeted intervention and support
from our Quality of Teaching team — a strength of our leadership and management.

Learning and progress amongst individuals, groups and cohorts of students are effectively
monitored, through a challenging and robust system of tracking at departmental and leadership
level. Senior and middle leaders are increasingly well supported in this respect by members of the
governing body, especially though our programme of monitoring meetings. However, this
monitoring has not yet eradicated differences in the achievement of different groups, and we need
to do ,more to ensure that the learning programmes designed to met the needs of different groups
actually do so effectively.

The quality of teaching is also systematically monitored through faculty reviews, which have been
instrumental in securing an improvement in the number of good and outstanding lessons.
However, there needs to be a greater consistency amongst middle leaders in the monitoring of
students’ work and the quality of teacher marking.

Regular meetings between Heads of Faculty and SLT links are effective in supporting
improvement in subject areas.

The effectiveness of the leadership of teaching and learning is evidenced in improved provision
and outcomes in recent years. This has been particularly evident in the mathematics department.

Priority development issues arising from our evaluation

Although students’ progress towards targets is systematically monitored in the main, we need to
ensure greater consistency in this respect across departments.

While most subjects are effective in providing well focused interventions where pupils are not
making expected progress towards targets set, we need again to ensure greater consistency in
this.

Although learning and progress amongst individuals, groups and cohorts of students are
effectively monitored, this monitoring has not yet eradicated differences in the achievement of
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different groups, and we need to do more to ensure that the learning programmes designed to
met the needs of different groups actually do so effectively.

e There needs to be a greater consistency amongst middle leaders in the monitoring of students’
work and the quality of teacher marking.

A4.3 The effectiveness of the governing body in challenging and supporting the school so
that weaknesses are tackled decisively and statutory responsibilities met. Grade 3

Evidence

Sub committees for site/finance/staffing, student/community.
Single Central Record

Governor Training on safer recruitment.

Governor skills linked to areas of school management.

NC advisor/SIP meetings with Governing Body.

Governor support for Behaviour and Attendance initiatives.
Governor regularly involved in monitoring student progress.
Governors involved in “Stronger Governance’ training
Annual Head Teacher performance review.

School policies approved annually.

Comprehensive examination results analysis.

Evaluation

e The governing body works in an effective partnership with the senior leadership team, and
provides effective balance between challenge and support.

e The governing body is effective in ensuring that the school meets statutory requirements.

e Governors are effective in ensuring that pupils and staff are safe.

e The governing body is effective in being actively and involved in determining the strategic
direction of the school, playing for example a key role in determining the school’s vision and in
setting priorities for improvement, as well as in the major budgeting decisions that are made in
relation to these priorities

e The governing body is instrumental in ensuring that school targets are realistically challenging,
with all key targets being approved by them following critical discussion.

e Particularly through the work of the Vice Chair, who sits on the school’s Key Stage 4 monitoring
group, the governing body has a clear understanding of the performance of the school, including
the performance of different groups of pupils.

e Governors contribute effectively to the monitoring of the school’s work more broadly, and provide
a good level of challenge to the school, through their receipt of a range of monitoring reports.
These are critically reviewed, and challenges raised where this is considered necessary.

Priority development issues arising from our evaluation

e Strengthen attendance at meetings.
e Establish clear and robust links between Governors and individual faculties.
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A4.4 The effectiveness of the school’s engagement with parents and carers Grade 2

Evidence

e Parental survey

e Parent forum

e Family Learning Programme

e Quality assurance feedback phone calls, post event.
e Text service.

e Subject assemblies.

Evaluation

e The school has a highly positive relationship with most parents, as indicated in our parental
survey (undertaken at least once a year). Recent feedback indicates that most parents feel
welcome in the school, the school reporting system is helpful, the school is good at keeping
parents in touch and they find it easy to discuss their child’s progress with staff. Most parents feel
the school explains how they can help their children and teachers are good at letting them know
about strengths and weaknesses.

e The school is effective in regularly seeking formal feedback from parents and where possible acts
on these findings. An example is the reintroduction of traditional parents’ evenings to complement
our progress review days. This was the result of a request that came from parents, who told us
that they would like more traditional Parents’ Evenings where they can meet individual subject
teachers.

e Parents are kept well informed about their child’s progress mainly through annual reports and two
interim reports to support our Progress Review Days.

e Parents are also kept well informed through letters and personal contact by teachers, Heads of
Student Progress and academic mentors. Some parents are also invited into individual review
meetings where students are under achieving.

e One additional measure of our increasingly strong and effective partnership with parents is that
our most recent awards evening was oversubscribed, meaning that alternative events had to be
arranged.

e The school is effective in helping parents actively to support their child, through events such as
Making the Grade and the ENGMA programme, the latter of which supports students who are
achieving at least satisfactorily in English, but not in mathematics. However, we need now to
develop further this kind of parental involvement in subjects across the curriculum.

e We are successful in running a number of activities linked to the Family Learning Programme to
support hard to reach families, focusing particularly on the development of adults’ and students’
literacy skills, and the skills needed by parents to successfully see their children through
adolescence.

o We keep parents well informed about school activities and student achievements through a half-
term Newsletter, and we have a website which provides on-line access for parents to obtain
information about their child’s progress, and about the school more generally.

e Our attendance officer has been highly successful in improving our partnerships with hard to
reach families.

e We have increased receptionist capability to enable phone calls to be dealt with more efficiently
and we operate a follow-up calling process to determine parental satisfaction.
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Priority development issues arising from our evaluation

Building on parental support for their children through such projects as Making the Grade and the
ENGMA programme, we need now to develop further this kind of parental involvement in subjects
across the curriculum.

A4.5 The effectiveness of partnerships in promoting learning and well- being Grade 2

Evaluation

We work in effective collaboration with secondary schools within the East Birmingham network.
Our staff attend and a wide range of CPD activities and we work collaboratively on issues such as
the curriculum (especially at Key Stage 4 and post 16), IAG (for example, developing a consistent
approach to provision of key information on Key Stage 4 and post 16 pathways) and supporting
challenging pupils (for example through our Sharing Panel).
We work closely and very effectively with the Local Authority’s advisory service, which has been
instrumental in supporting our school, improvement. We also work very effectively with the
Education Welfare Service, East Area Network, EAZ, partner schools, and Flight Path Cluster and
we have Youth Inclusion Programme and a Community Nursery on site.
We have strong partnerships with a range of local businesses. These have helped to strengthen
our curriculum provision at Key Stage 4, support our students’ learning and develop their self
confidence. For example:
o we have developed a range of ‘real life’ projects with local employers such as the
NEC, Birmingham International Airport and The Kingfisher Project
o0 Alcoa provides effective support to our catering students by providing opportunities to
cater at a range of local events
o0 FHM provide good levels of curriculum guidance in construction, as well as providing
speakers on careers and specialist areas
o FHM also provide opportunities for students to develop team building skills and an
interview process that leads to apprenticeships
Evaluative feedback from students, staff and companies in relation to these curriculum
developments has been very positive overall. The vast majority of students have said that they
have not only enjoyed the work, but they have become more confident in working with people and
in presenting their own ideas.
Through our business and community links we are able to arrange visits (including visits to local
engineering companies, 10 Downing Street, War Rooms and the Treasury). These have been
effective in supporting our students’ learning and raising aspirations.
Our on-site nursery provides good levels of support to us in our work placement programme and
in supporting a marketing project with our business students.
In the context of our specialist status, we have provided a range of support to other schools, for
example:

e support to a local primary school on a numeracy project, aimed at improving the
teaching of key mathematical skills
e provision of City and Guilds Catering and Construction courses to local secondary
schools.
Although we have also provided some support to our targeted community partners, this remains
an area for further development.
Our partnerships make a good contribution to our student achievement and well-being, as
evidenced in our improving results at the end of Key Stage 4.
Our partnerships, which are very effectively managed and administered, provide good value for
money. This is because they continue to lead to clearly improved provision and outcomes for
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many of our students, as reflected in improving GCSE results, and because they benefit pupils in
ways which could not be provided otherwise.

Priority development issues arising from our evaluation

¢ Although we have also provided some support to our targeted community partners, this remains
an area for further development.

A4.6 The effectiveness with which the school promotes equal opportunity and tackles
discrimination Grade 2

Evidence

Taught/examined Citizenship/RE/PHSE education/curriculum
Raise on-line

Internal WAL/WAG and examination analysis KS 3/4/5
SEN/Medical/Gifted and Talented Registers

Multi faith assemblies

International links/visits

Inclusion Faculty — personalised learning support/individual pupil tracking, analysis of
effectiveness

Specialist Maths intervention

School Council, Youth Parliament, Refugee/Asylum conference
Confidential Health Drop-In

Project Racial Harmony

Multi-Agency working/reviews/CAF

Immersion Days

Reel Access Filming BBC

Work Placements

Improved EAL provisions/staffing

Provision of Reflection/Faith Room

Evaluation

¢ We are highly committed to the development of an inclusive ethos, to equality of opportunity, and
to the eradication of discrimination.

e Equality of opportunity is effectively promoted through a curriculum which meets the learning
needs of the vast majority of our pupils, as well as through our very strong pastoral provision,
which is very effectively led.

e Equality of opportunity is also effectively promoted through our performance tracking systems,
which regularly evaluate by gender, SEN and LAC, with well focused interventions being
implemented to address underperformance of these groups. However, we need to monitor and
evaluate more systematically the progress of groups of pupils of different ethnicity, and those who
are gifted and talented.

o We are effective in promoting pupils’ understanding other cultures and faiths, for example
through:

o0 arange of our curriculum provision, including specific topics in Citizenship, RE
and PHSE relating to personal identity and diversity, human rights, race relations,
valuing differences, and challenging prejudice and discrimination assertively

0 our programme of our Immersion Days — including awareness raising in relation
to gay and lesbian issues
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0 assemblies including presentations by external agencies and our Chinese
language assistant.
Our staff training has focused mainly on improving the achievement of all learners. However, we
now need to build further on a good deal of work already done on the differentiation of teaching to
meet the learning needs of different groups of students.
We are very effective in responding to incidents and managing complaints.
We have effective arrangements for consulting with students, parents and our business partners.

Priority development issues arising from our evaluation

We need to continue to keep within our CPD programme a key focus on the differentiation of
teaching to meet the learning needs of different groups of students.

We need to monitor and evaluate more systematically the progress of groups of pupils of different
ethnicity, and those who are gifted and talented.

A4.7 The effectiveness of safeguarding procedures Grade 2

Evidence

Corridor supervision staff and site staff are trained to deal with intrusions to school site and
effectively manage situations.

Site safely enclosed within locked gates

Designated pastoral support officer for first aid coordinates team of 10 first aiders unwell children
and liaison with parents

Strong and well resourced pastoral team

Local Authority, SIP audits of all staff recruitment, vetting procedures and CRB procedures and
maintenance of the Single Central Record

¢ Record of staff and governor training and assessment — ‘Safer Recruitment’
o Risk assessment procedures in place

e Allrelevant policies in place.

e Annual Privacy notices sent to parents

Evaluation

All staff and students understand that we put child safety and protection first, and there is a clear
awareness of safeguarding issues among governors and staff.

All statutory requirements are met, and governors and staff are well aware of their responsibilities
in safeguarding children. Leadership and management responsibilities in relation to child
protection are clearly understood by staff and students, and are very effectively carried out.

The school has thorough risk assessment systems.

Our policies and procedures to ensure the safeguarding and welfare of pupils are very clear, are
quickly updated when required, and are consistently implemented by staff, who know what to do if
they have concerns about possible abuse or neglect.

Our vetting procedures are thorough and secure.

All student data is kept secure

Governors and staff receive regular, high quality training on safeguarding, with a particular focus
on child protection (including safer recruitment).

The school works very effectively with other key agencies, including social services, police, EAZ,
local schools and health services.

The school is highly effective in helping students to keep themselves safe, both in and out of
school, including provision of advice and guidance through the curriculum, assemblies and tutor
time. Issues relating to safety and safeguarding are given a high priority in PCE, PE, Technology,
Science, PSHE, ICT and Work Experience. E safety is well embedded in the whole school.

Our systems and practices are well informed by the views of students and their parents.
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Priority development issues arising from our evaluation

¢ In order to develop further good practice in this area we will:
o0 Develop routine processes to engage the views of parents/carers and students
0 A governor with expertise in Health and Safety to be recruited.
o}

A4.8 The effectiveness with which the school promotes community cohesion Grade 2

Evaluation

e In our last inspection, Ofsted noted that ‘the school promotes community cohesion well.’, and this
remains the case.

e The school has a very good understanding of the context in which it works, including faith,
ethnicity, culture and socio-economic factors. We have achieved this knowledge through a close
working partnership with community groups, local community centre (Pump), attending ward
committee meetings and through supporting local initiatives such as the Mini Eden Project and
through agencies working within the community and councillors and our local MP.

e Inlarge part because of our very good provision in promoting pupils’ spiritual, moral and cultural
development, there is a high level of community cohesion within the school itself, and we have
been particularly effective in recent years in:

o0 developing in citizenship, PSHE and RE a broad cultural perspective, and an
understanding of different faiths and cultures

o0 developing and implementing clear policies to ensure equality of opportunity and to tackle
discrimination

0 promoting throughout the school a respect for human rights

¢ We have enhanced our knowledge of the local community through the links with we have
developed with local employers.

e The commitment of our students to the improving the local community is reflected in the fact that
many are involved in projects and initiatives involving members of our community and local
businesses. These include ‘real life’ projects with Birmingham Airport, Alcoa, Frank Haslam Milan
and Kingfisher Nature Reserve where our students have used their knowledge and skills to
support activities such as providing catering for events, art for offices, designs for a child’s
learning walk and design and production of information leaflets.

¢ Many of our students raise funds for a range of charitable organisations. On at least two
occasions in the year students have submitted business plans to operate fund-raising businesses
with profits going to an elected charity.

e Students’ knowledge of the European and global community is systematically developed
particularly through geography, business education and in assemblies. This knowledge is also
being fostered through the development of international links with schools in Turkey, Czech
Republic, China and Sri Lanka.

¢ In the context of this provision, we give a high priority to developing students’ understanding and
appreciation of different cultures and values.

e Our knowledge of the local community has been enhanced through our specialist college status,
because of the benefits of working together with our partners primary and secondary schools, and
with a number of community groups such as, The Pump, Eden Project and Community Nursery.

Priority development issues arising from our evaluation

To further develop our international links and to embed into our curriculum.
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A4.9 The effectiveness with which the school deploys resources to achieve value for money

Grade 3

Evidence

Examination performance

Raise On-Line

Governors finance reports

Audit reports

Funding for vulnerable pupils is carefully deployed.

A budget deficit repayment plan is being developed in conjunction with the local authority finance
department.

Evaluation

Our deployment of resources to achieve value for money is satisfactory largely because the
outcomes for pupils overall, and for most groups of pupils, are satisfactory.

The school is financially stable, with effective planning to ensure value for money and
accountability

The school’'s accommodation is used effectively, not only by the school itself but also by some
community groups, including The East Area Education Action Zone, Flight Path Extended
Schools Cluster, The Shard End Youth Inclusion Project and East Birmingham Family Services.
The school is staffed with appropriately qualified teachers who are well deployed.

Staff receive well focused professional development, which is shown by our monitoring and
evaluation to have impacted positively on the quality of teaching and on standards achieved
Learning resources and equipment are of good quality, with particular strengths in.........
Specific funding is well targeted, including funding for the National Challenge, mentoring,
attendance, SEN students with statements and Ethnic Minority Achievement.

Priority development issues arising from our evaluation

e To agree with the local authority a strategy for further reducing the historical accumulated
deficit.
e To continue to increase student numbers to maximise income.

A6.1 Outcomes for students in the sixth form Grade 3

Introduction

Outcomes for students in the sixth form need to be considered in relation to the particular needs of
our students, and the provision we make to meet those needs. Many of the students entering the sixth
form do not yet have the confidence to move into other educational environments, nor do they feel
ready to enter the world of work. We also allow into our sixth form, and where appropriate onto Level
3 courses, a number of students whose applications for sixth form or FE courses elsewhere have
been rejected.

We therefore provide for our students a secure sixth form environment in which they have the
opportunity to further develop a range of personal and social and skills, while at the same time
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working towards academic achievement. A range of feedback from students and from parents clearly
shows that students value the security, support and opportunities that our sixth form provides.

In relation to this policy, Ofsted noted in our 2009 inspection that ‘it is to the school’s credit that it has
a vision to provide Post 16 education to meet the needs of the majority of this community.” Ofsted also
noted that, ‘supported by the school, the most academically able go elsewhere for a wider range of A
Level courses.’

One result of this policy has been a marked reduction in the NEET figure sin recent years, with
percentages having declined from 22% of the school cohort in 2006 to 9.2% in 2009.

Included in the evidence below are two case studies of students who have benefited from our
inclusive policy.

Evidence of outcomes

e Post 16 Panda

e Data Dashboard

e School Tracking Systems

e Post 16 Development Plan 2009-11

e Lesson Observations

e Connexions Data

e Post 16 Pastoral Curriculum

e Student voice examples

e Feedback from Partners and Community
e Case studies of outcomes for two students

Evaluation

e We judge the outcomes for students in the sixth form to be broadly in line with national
averages. Although student attainment remains below national averages for Level 3 courses,
they improved markedly in 2010. All students finishing their advanced studies achieved at
least one A level or equivalent and 48% of the year group achieved at least one C grade. The
average A level and equivalent QCA point score per student has improved from 428 in 2008
to 479 in 2010. The average A level and equivalent QCA point score per entry for students
has improved from 153.5 in 2008 to 180 in 2010.

e QOur very robust and accurate monitoring systems clearly indicate that this improvement is
set to continue. Our tracking systems also indicate that student progress is satisfactory
overall.

o Those students on Level 2 courses also make satisfactory progress, with attainment levels
again improving in 2010.

e Inthe majority of A2 courses students’ retention rates are high. Retention rates in Art,
Business and English Literature are currently 100%. However, the retention rates on AS level
and Level 2 courses vary. For example, retention rates for AS level and Level 2 courses in
English literature are high, while those in the Youth Work level 2 course tend to be low, last
year being only 22%. Where retention rates are low, this tends to be because students have
used the sixth form to build up their confidence and experience so that they can then move
on to employment as opportunities arise.

e The school has improved the development of students’ personal and study skills, which are
now satisfactory overall, although a minority of students continue to experience problems in
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time management and the organisation of their work for a significant part of their sixth form
experience.

The behaviour and attitudes of students in the sixth form are generally very good. Students
show respect to each other, and treat the school’s resources with appropriate care. Many
show high levels of responsibility. For example many support younger students in their
learning, and/or make a good contribution to the local community. The vast majority of
students continue to develop to a good level an understanding of the rights of others.
Punctuality to school and to lessons is generally satisfactory, with that for many students
being good.

We of course continue to give a very high priority to students’ safety in the sixth form. For
example safeguarding has been improved through the installation of strengthened security
systems for entering and leaving the building. Our work in ensuring this safety is reflected in
the fact that students tell us that they do feel safe at school. Issues relating to health and
safety at work are covered effectively as part of the PSHE programme as well as in Catering,
Construction, Hairdressing and Child Care courses.

As a result of our effective provision in this respect, students continue to develop a good
understanding of the elements of a healthy lifestyle, and are able to take responsibility for
their own health and wellbeing.

As indicated above, students make a good contribution to the school and local community.
Students taking courses in Catering, Child Care, Sport and Youth Work engage in many
activities which enable them to interact with the local community. For example, catering
students prepare and serve food to elderly people from a local warden controlled housing
complex. Youth Workers and Sports students support the learning of younger children
during their courses and Child Care and Catering students develop the knowledge,
understanding and skills required to sustain on- going work placements.

Students are well prepared for future life through a comprehensive PSHE programme which
is based on the AQA Preparation for Working Life Specification.

As a result of better student transition from Post 16, through provision of improved
Information, Advice and Guidance for students, destinations data shows that the majority of
students go on to further or higher education, training or employment.

Priority development issues arising from our evaluation

To continue to improve standards of attainment so that they come closer to, and then exceed,
national averages.

A6.2

The quality of provision in the sixth form Grade 3

Evidence

e Curriculum Development Plans

e Notes of NEST meetings

e Records of Learning Walks and Work Scrutiny
e Records of Academic Mentoring Meetings

e Schedule of Connexions Interviews

Evaluation
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e We judge the quality of provision to be satisfactory.

e Teaching within the sixth form is satisfactory, bordering on good. The majority of teachers
routinely teach good lessons, but there is a need to achieve greater consistency in this respect.

e Although a number of teachers are very effective in developing students’ independent learning,
this remains an area for further development across the sixth form as a whole.

e The majority of teachers make effective use of assessment for learning. However, there is a need
to ensure greater consistency in this respect.

e Overall, teachers’ marking is regular, systematic and supportive. However, the quality of written
feedback is inconsistent, and there is a need in particular to improve the advice that some
teachers give to students on how they can improve their work.

e Students are regularly given effective feedback on how they are doing through a formalised
programme of one-to-one meetings with their form tutor. Barriers to learning are also met by the
opportunity to work with a dedicated Post 16 Learning Mentor.

¢ In addition, students and their parents are provided with information on how they are doing
through, for example, Academic Review Days, Parents meetings and full school reports.
Following progress checks, the Directors of Post 16 hold progress review meetings with those
students who are underperforming, to ensure that the appropriate intervention strategies can be
put in place.

e Students receive effective support for the development of their literacy, numeracy and ICT skills.
For example, Adult Literacy and Numeracy at Levels 1 and 2 are offered to students alongside
GCSE English and Maths for those who have either not taken or only have low grades from
previous examinations.

e The quality of our curriculum provision is satisfactory.

e The curriculum is based upon a clear understanding of the needs and aspirations of students.
Students in Year 11 are canvassed regarding their subject interests and subject leaders are
encouraged to consider courses that could be offered at Post 16 that would provide a
progression route for students. At the start of Year 11 students complete a questionnaire to find
out the subjects they would like to study beyond 16 and where they would prefer to continue
their education. This information is used in planning the curriculum offer for the next academic
year.

e QOur Post 16 programme is particularly effective in meeting the needs of lower attaining
students, with good provision of Level 2 courses.

e Ofsted noted (in their feedback meeting with SLT during our 2009 inspection) that the vocational
subjects we offer provide good and sometimes outstanding opportunities to Post 16 students.

e However, the main focus of our curriculum in the sixth form remains at Level 2, and if we are
better to meet the needs of all our students, we need to increase our Level 3 offer for the more
able.

e To improve the curriculum offer the Post 16 Centre is one of 5 local schools working
collaboratively in the East Area of Birmingham (NEST) to extend the curriculum provision with a
view to improving outcomes for students within the local area. An extensive offer has been
developed for availability to all our students from 2011. We are running a pilot timetable from
September 2010 that mirrors the proposed NEST timetable. We regularly meet with other Post
16 leads and have begun to plan courses for 2011.

e Our enrichment curriculum is being piloted during academic year in preparation for a fully
integrated offer across the nestin 2011-12.

e Provision of Information, Advice and Guidance is strong within Post 16. All Post 16 students
receive regular information from Connexions Interviews and meetings. There is a dedicated
notice board in the Post 16 Centre which displays details of current training and employment
opportunities. Students in Year 12 continuing on to A2 courses have sessions in the summer
term with Liaison Officers from Local Universities. There is a well developed UCAS support
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programme in place — from advice and guidance on writing personal statements to course choice
and access.

e All students have access to Counselling and Sex and Relations Advice (The Doc Shop) on a
confidential basis.

Priority development issues arising from our evaluation

To further improve the curriculum offer to meet students’ needs, interests and aspirations by:

e the further development of independent learning

o the further development of assessment for learning

o the further development of the consistency in the provision of effective written
feedback to students on how well they are doing and how they can improve their
work.

e widening the curriculum offer, particularly in relation to provision of Level 3 courses
for more able students, both within the school and through NEST provision (the
collaborative offer within the East Area involving five local schools).

A6.3 The effectiveness of the leadership and management of the sixth form
Grade 3

Evidence

e Post 16 Panda

e Data Dashboard

e School Tracking Systems

e Post 16 Development Plan 2009-11

e Our monitoring and evaluation systems

¢ Feedback from Partners and Community
e Case studies of outcomes for two students
e Minutes of NEST meetings

Evaluation

o We judge leadership of the sixth form to be satisfactory, as was the case in the school’s 2009
Section 5 inspection. As with provision and outcomes, the effectiveness of the leadership and
management of the sixth form is improving.

e Post 16 is an integral part of the School Leadership Team. Directors of Post 16 are part of the
Senior Leadership Team, and are held closely accountable for the extent to which they drive up
standards at this stage.

e Last year saw the development of a more rigorous programme of monitoring student progress
and regular analysis of the data collected. This has resulted in improved student attainment and
progress. Our monitoring and evaluation systems in the sixth form have improved markedly.
These include the systematic tracking of student progress (linked to clear actions to address
under-performance), and the regular observation of lessons, in which both senior and subject
leaders are systematically involved. However, there remains a need to further embed our
programme of lessons observations and work scrutiny.

e Regular meetings with Heads of Faculty and Subject Leaders are held to ensure that standards
are improving in all subjects and to hold them accountable for the progress students are making,
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as well as agreeing improvement actions where they are not. There has been a big push on
improving pedagogy in lessons. All subject schemes of work are being reviewed to identify the
teaching and learning methods used to enable students to develop the skills necessary to
improve their learning and make progress.

Equality of opportunity is effectively promoted through:
o0 a curriculum which increasingly meets the needs of our students, although there remains
a need to improve the provision for our more able students
O our very strong pastoral provision, which is very effectively led
0 our monitoring of the progress made by individuals and by groups of students, and
actions taken to address under-performance.

e In order to further promote equal opportunities, issues around equality of opportunity are
addressed through assembly themes, tutorial topics and individual meetings, as necessary.
Needs developing further. equality of opportunity is very effectively promoted through:

e The ‘Every Child Matters’ agenda is at the heart of the school and is fundamental in Post 16
provision. Safeguarding procedures for Post 16 students, linked to our whole-school
Safeguarding policy, have been implemented, and are consistently followed.

e The system of target setting used in the sixth form reflects that of the whole school. Students’
target grades, firmly based on their prior achievement, are realistically challenging.

e The school is reviewing the size of groups in Post 16 to ensure value for money. This discussion
is likewise being taken by the NEST meetings. Resources are responsibly managed by Heads of
Faculty and subject teachers in order to provide for student improvement.

Priority development issues arising from our evaluation

¢ Inrelation to our much improved monitoring and evaluation of provision and outcomes in the sixth
form, there remains a need to further embed our programme of lessons observations and work
scrutiny.

e As noted in the previous section, we also need to further strengthen our promotion of equal
opportunities by improving the extent to which the sixth form curriculum meets the needs of our
more able students.

A6.4 The overall effectiveness of the sixth form Grade 3

e The overall effectiveness of the sixth form is satisfactory.

e The achievement of students is satisfactory and improving.

e The quality of teaching is satisfactory and improving, our curriculum provision is satisfactory
and improving, and the effectiveness of our provision for care, guidance and support is good
and improving. By ensuring an inclusive approach to entry into the sixth form, we have
retained students who would otherwise not be in employment, education or training.

e The sixth form is successful in meeting the learning needs of most of our students, although
we need to improve our provision for more able students.

e The leadership and management of the sixth form are now sharper and more clearly focused.
We have in place more systematic monitoring and evaluation of provision and outcomes,
although there is a need to further embed these systems, and to ensure consistency of
approach.

e Our procedures for the safeguarding of students are very secure.
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e Improved leadership of the sixth form, and our success in tackling weaknesses and in
improving provision and outcomes, clearly indicate that we have good capacity to improve
further.

Priority development issues arising from our evaluation

As noted in previous sections, in order to improve our overall effectiveness further, we now need to:

o further develop students’ skills of independent learning

o further develop assessment for learning

o further develop the quality of written feedback to students on the quality of their work and
what they need to do to improve it

o0 widen the curriculum offer, particularly in relation to provision of Level 3 courses for more
able students

o further embed our programme of lessons observations and work scrutiny

o further strengthen our promotion of equal opportunities by improving the extent to which
the sixth form curriculum meets the needs of our more able students.

e Further improving the literacy skills of students

A8.1 Outcomes for individuals and groups of pupils Grade 3

o We grade the outcomes for individuals and groups of students as satisfactory because, although
students’ attainment is low their progress, their achievement and the extent to which they enjoy
their learning are satisfactory. There are also satisfactory outcomes in

0 pupils’ behaviour

0 the extent to which students adopt healthy lifestyles

o0 attendance

o how well students develop workplace and other skills that will contribute to their future
economic well-being

o0 the development of students’ spiritual, moral, social and cultural development.

There are good outcomes in:

o the extent to which students feel safe
0 the extent to which students contribute to the school and wider community

A8.2 The school’s capacity for sustained improvement Grade 3

Evaluation

e Ofsted in 2008 and 2009 judged the school’s capacity for continued improvement to be good, and
this remains the case.

e We have a proven track record of improvement in provision and outcomes for pupils over recent
years.
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e  Our monitoring of the progress being made by pupils currently in the school clearly shows that
these improvements are set to continue, with most pupils meeting challenging targets.

e Senior leaders and the governing body are effective in embedding ambition and driving
improvement. The senior leadership team has the confidence of staff, parents and students.
Middle leadership, though satisfactory overall, is improving strongly.

e There is improved monitoring of all aspects of student development, with our self-evaluation being
systematic, accurate and feeding directly into our school improvement planning

e Good progress has been made in areas for improvement identified at the last inspection. The
guality of teaching and learning continues to improve and underperformance is challenged and
addressed. Student attendance continues to improve, as does behaviour (reflected in a continuing
reduction in exclusions). Planning and professional development to further improve aspects of
teaching and learning are strong.

e We have good financial planning, enabling us to targets resources effectively to meet pupils’
needs.

e Our capacity to improve provision and outcomes is strengthened through our specialist status, not
least through enhanced staffing, improved facilities, improved resources and strengthened
partnerships with local businesses. Our specialism has also been instrumental in supporting the
development of real-life contexts for learning, particularly at Key Stage 4, which have enhanced
student motivation and commitment.

A8.3 Overall effectiveness: how good is the school Grade 3

¢ We grade the school’s overall effectiveness as satisfactory because:

o although achievement is average, it is improving strongly

o all aspects of our provision are at least satisfactory, with Care, Guidance and Support
being good

0 the effectiveness with which the school promotes equality of opportunity is Good

0 the effectiveness of our safeguarding procedures is Good

0 our capacity for sustained improvement is good.

A8.4 Important actions for the school

Important actions for the school are:

1. To continue to improve our students’ standards of attainment so that they come closer to, and
then exceed, national averages.

2. To improve our students’ ability to work independently by developing their literacy and
numeracy skills.

3. Improve our teaching from satisfactory to good, and then to outstanding.

4. To ensure that absolutely all students feel safe in school, and fully understand possible
dangers to their wellbeing

5. Continue to improve standards of student behaviour.

6. To continue to closely monitor levels of attendance and to review intervention strategies to
ensure effectiveness and value for money.

7. Continue to develop our community, business and partner schools to broaden the extent to
which students’ are able to contribute to the wider community.

8. Increase number of students selecting the school as first choice

9. To further improve the curriculum (particularly at Post16) offer to meet students’ needs,

interests and aspirations.
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